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Presi dent 0s e S

Monica Oganes Murray

Dear Colleague,

The Florida Association of School cho
the mental health and educational development of Florida's children, youth, and
families in educational systems and communities; and to advance the profession
school psychology in the state. FASP supports and serves school psychologist
with educators, parents, and other stakeholders to ensugditbbFlorida's children are provided a safe, educationally
meaningful, and socially fulfilling school and life experience.

In recent years we have seen a paradigm shift in the way we educate children in the United States. The Next Ge i
Sunshine State (Common Core) Standards (NGSSS) serve as a guide to improve student learning by providing the found i
standardb ased instruction in Floridabés public school s.

The FCAT 2.0 measures student achievement of the NGSSS, with 80% expected to measure moderate to high levels of gbgnitive
complexity. However, instruction remains at the low level of complexity. Educators must match tasks, assignments, and
assessments to benchmark cognitive complexity level. This is no easy task as learning depends on many factors sugd as|rogniti
functions that are unique to each child. School psychologists need to be knowledgeable and obtain the training needed tollpddr
instructional demands and to provide a comprehensive,-tiarltevel of support. Multiple approaches are needed to meet the
demands and cognitive complexity |l evel of todayds stsan|dar d
not enough to improve student outcomes.

The National Association of School Psychologists (NASP) and the Center for Mental Health in the Schools at UC : A
stressed the need for addressing barriers to learning as well as teachingrgabiag students that have become disconnecte(
from classroom instruction; these are primary and essential to school reform. They proposeanpoeent framework for |
ESEA reauthorization that includes instruction, management, and learning supports. The latter is considered primordial injimp
ing student outcomeg&earning supports are defined as "the resources, strategies, and practices that provide physical, soci I,
emotional, and intellectual supports to enable all students to have an equal opportunity for success at school byldissaity ”
barriers to |l earning and teaching and by reengaging )Mi|scon
School psychologists have the unique skills to be able to work with children and their parents/educators in order tam@rovg b

to learning. Further, they can help educators analyze instruction and ensure that it promotes student thinking, timg facilita

instruction at the moderate and high levels of cognitive complexity.

School reform requires changes in many aspects of education. In this new era of education, school psychologists|need to
retool by sharpening existing skills and learning new ones in order to support children and improve student outcomes. FA P ha
worked diligently to provide you with cutting edge training to enhance your skills. Our upcoming Annual Conference \dll bgl he
November 15, 2011 at the Omni at ChampionsGate.

(Continued on page 3)
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(Continued from page 1)

The program includes all aspects of professional devel
training. FASP has partnered with the Florida PS/Rtl Project at USF to provide a complimentary workshop that will focus on a
systematic evaluation model to ensure the integrity of MTSS (Rtl) implementation in Florida. The advanced skills lg@isned|at t
workshop will better prepare you as the MTSS implementation rolls out in your district. We recognize that not all schololpsyc
gists are able to attend the conference due to district restrictions. We are happy to extend an invitation for yourteeattend,
charge, the Welcome Reception, the Awards Ceremony, and t
Services Fund Auction. All these activities are after work hours so we hope that you can attend one or all of thesaSents. F
committed to supportingll school psychologists in the state of Florida as we engage in this new era of education.

My term as President of FASP is coming to an end. Being the President of our fine state organization has honestly been

across the state as | traveled to attend activities. The work that you are doing in the schools or other settingsaiartgugndrh
applaud you for your dedication to the profession and the children we serve. Having the opportunity to lead a dedicafed
fellow school psychologists that worked on the FASP Executive Board as we carried out the mission of FASP was truly inspiring

I hope you take the time to acknowledge your colleagues on the Board because being a FASP Board Member is not an gasy task
Board members volunteer their expertise, taking time away from family for the benefit of the organization, the FASP rpembershi
and other school psychologists, educators, parents, stakeholders, and of course, the children we serve. Words canmot express
gratitude to the 2022011 FASP Executive Board. | had the best professional group on the Board. With the support of Committee
members, the FASP Executive Board was able to fulfil!l FAS
better and stronger. Thank you FASP Executive Board!

I hope you become more involved in our profession. Take an hour or two every week to read new research and learn new skills.
Read articles in our newsletter and connect with FASP board members to support our different committees. Meet with legislator
and promote our services. Work with principals and other school leaders to ensure best practice in school psychologgcal servi

Stay involved and connected. Remember that our ultimate goal is to serve children and to improve outcomes. The futlre [of scho
psychology is in our hands.

Thank you for being part of FASP, your professional organization, and for your hard work in fulfilling our mission. Hepe tg s
you at the FASP Annual Conference 2011.

Best regards,
Monica Oganes Murray, M.A., Ed.S.
FASP President

Attention FASP Members...

THE FLORIDA SCHOOL PSYCHOLOGIST
HAS GONE GREEN!

In an effort to keep up with the efforts being made nationwide to be
environmentally conscientious, we are proud to announce that
the FASP NEWSLETTER HAS GONE GREEN!

This means that our Newsletter is no longer distributed in-t@pgt format,

only in electronic fomat. We sincerely hope you will support us in this most important
effort to do our part for the environment and supply us with your most current ¢ :
address so that we may provide you with pertinent information in the future

Please emaiidrienne Avallone,(faspmembership@agmail.conFASP Membershiy
Chair, with your updated information.
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July FASP Executive Board Meeting Highlights
Tradewinds
July 1920, 2011

St. Pete Beach, Florida
Secretarybés Commentary

While those of you who attended the Summer Institute were packing and others were enjoying the summer, the FASP Ex

a test of endurance as all officers and committee chairs report along with liaisons, special committees, and work greigps.
usually some type of short work time for workgroups or for a committee presentation that occurs along the way. To save

President Monica Oganes Murray chaired the meeting. She reported meeting with other Florida student services organiz
presidents and discussing areas of concern. She also attended-tMeTRB® Conference at the end of June and has arranged
other board members who attended to give a brief synopsis to the board later in the meeting.
Past President Mark Neely reported the election results as follows:

Rance HarboerPresidentElect; Regional Representatives: Southeldsh Berryhill; Northeast Freda Reid;

West Central Rebecca Sarlo
He stated he will also handle the CSFI Election and will send a call for nominations soon.
PresidenElect Joe Jackson indicated he attended the NASP Public Policy Institute at George Washington University and
ment . Using our professionds knowl e-dngotonabdewelepment bepavigr,cahdg

promote this by re¢ooling members with new skills and by rounding their existing skills.

Annual Conference G€hairs Michelle RobertseShephard and Troy Loker gave board members a preview of topics and
speakers for the conference.

Treasurer Amy Endsley discussed placing all advertising responsibilities with one person who reports to the Presidarit, P
Elect, and Treasurer.
PBS on September P2ind Northwest (Sharon Bartalgheeless) is planning a workshop for early 2012 in Panama City.

Rebecca Sarlo not only is newly elected but is completing the current term for West Central.

Administration and Supervision Chair Mary Alice Meyers will send requirements for supervision to districts to facilitate
understanding.

Awards Chair Kurt Wasser is working through the selection process and reported there were nominees in all categories.
CE Chair Geoffrey Freebern reminded members of the licensing renewal deadline of November 30, 2011.
Cultural and Linguistic Diversity Chair Elvira Medina Pekofsky reported the Hispanic School Psychology Group (Lisette

Villanueva and Maria Cooper) is investigating social justice issues and will submit a newsletter article containingittgesr fi
and the Haitian Creole School Psychology Group is attempting to work with the Immigration Policy Institute.

evaluate in relation to the Baker Act.

(Continued on page 5)

ecutive

Board was already working on Tuesday th& aBJuly in the afternoon and evening (Some met even before then to get all busi-
ness meetings in) and on thé"20l morning before the Institute started. This is the typical format for meetings and is sometimes

Th
time,

board reports are submitted, and along with the agenda and previous minutes, they are compiled into an electronic dbcument th
is emailed to all participants for their review several days before the meeting. Below are highlights from the July meeting.

ation
for

introduced the idea of using Communities of Practice come together as a profession to define areas of agreement and disagree-

l og

cultural diversity, we can work to have building and district leaders recognize these and utilize them. FASP can support and

resid

Two Regional Representatives discussed plans for Regional Workshops. Northeast (Freda Reid) will have a Workshop on Rtl/

Legislative Chair Gene Cash and John Cerra, Legislative Consultant, presented the proposed Legislative Platform for 2012.
Performance Pay was discussed. Licensed School Psychologists will be added to proposed legislation as a profession that may
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(Continued from page 4)
Planning and Development Chair Bob Templeton and Professional Development Chair Albert Gamarra presented data fr

their source for training.

Rance Harbor was approved to complete the year as Research Chair and presented a motion to give Catherine Borgeso
the membership database for her research project.

Alicia Braccia was approved as the School Neuropsychology Chair for the remainder of the year.

pass.

Committee by combining responsibilities passed.

PS/Rtl Chair Bill Donelson reported the Project held an inaugural MTSS Conference in June to present current practices
exemplary programs, and the Project would be presenting at the Summer Institute.

Phil Lazarus was recognized for being elected NASP Presdiitleat.
Sarah ValleyGray was elected NASP Secretary.
Bill Donelson was also appointed as the NASP Delegate for Florida to complete the term of SaralGvajley

DOE Consultant David Wheeler provided the board with several handouts from the DOE, one of which was questions an
answers relating to McKay scholarships and 504 students.

Gene Cash reported for Sarah Vall@esay that there would be a silent auction for CSFI at Summer Institute. CSFI will also

emergency grant in Duval County and matched funds in a diaper drive there.

Florida Guardian ad Litem Program

The Florida Guardian ad Litem Program is a statewwgkncy that serves as a powerful voice for abasédeglected
children in the court systeand the communityThe Guardian ad Litem Programable to represent thousands of children wit

teer appointed by the court to protect the rights and advocate for the best interests of a child involved in a coungppoeeedi
marily as a result of alleged abuse or neglect. The volunteer Guardian ad Litem makes independent recommendations
court by focusing on theeeds of each child. Throughout the state, over 7,000 children meednof a Guardian ad Litem volun-
teer. VolunteeGuardians are friends, neighbors aaewvorkers who make a difference in as little a8 Hours per month. The
Guardian talks with thehild's family, physician, teacher and otheféie Guardian gathers information including schoetords
to ensure the child is receiving thecessary services and suppdihe Guardiafbecomes the voice of the child and makes ind¢
pendenrecommendations in court communicating the bestest of the child.

To learn more about the Florida Guardian ad Lifenomgram call
1-866-341-1425 or visit the statewidevebsite at
www.GuardianadLitem.org

FLORIDA FLORIDA

GUARD'AN Deborah Moore (Forrester) GUARDlAN
AD |ITEM

Director of Volunteer Recruitment AD L|TEM
PROGRAM 600 South Calhoun Street, Suite 2B5 PROGRAM
Wb s o Pl Vi Tallahassee, Florida 32399 The gﬁ: );‘;Z g;gzzg :;zused
SleclecedChlzern (850) 9227203 / (850) 44%462 cell g

Complete minutes will be available on the website after approval at the October 31, 2011 FASP Executive Board Meeting.

om the

Needs Assessment Survey which identified the website as m

N access

A motion, brought forth for a member, to reduce the size and voting members of the FASP Executive Board to those elected by
the membership, through a bylaws amendment presented to membership at the business meeting, was discussed and failed to

A motion to collapse the Public Policy Committee and Legislative Committee into the Public Policy and Professional Relations

and

d

hold

a food drive at the Annual Conference for the Pack the Back project at a selected school or schools. They have given out an

n

thehelp of volunteers. Program volunteers domatentless hours to the children they represent. A Guardian ad Litem is a volun-

to the

E_
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Flartds Awocifon of Sohoal Porefmlors

WHAT CAN YOU DO
TO SUPPORT THE
WOREK OF FASP?

JOIN OR RENEW
ONLINE TODAY!

WE MEED YOUR SUFPORT TO
COMNTINUE PROTECTIMNG THE
INTERESTS OF FL SCHOOL
PESYCHIOLOGISTS, YOUTH, AMND
FAMILIES .

DuUEs:

RECARLAR MEMBERS: 380
TRAMSITION MEMBERS (MEW): 340
STUDENT MEMBERS. 3210
RETRED: $30
ASSOCIATE: $80

FromioDs ASSOoIATION OF
Sar F -1

Mdfark Meely, President
EBrad Undeshill FPast Precidest
Mipmira Opanes Mooay, President Elect
Gail Patteron, Secoetary
Arry Enduler, ‘Treawarer

E-mail- reachfaspffijacl com

What has FASP done lately
for school psychologists, youth, and
families in the state of Florida?

» Helped lobby and build advocacy to

Veto SB 6!

Preventing distoct position cut-backs
Build letter writing campaign to prevent
MIA rewision, and retain the oght to be
called School Psychologists

Move smcide prevention lepislation forward

Support anti-bullying lepislation

Develop and promote the Internship Standardization
Process

» Consultation with FI.IDOE to ensure new SLID identification
procedures are developed appropoately

» High quality professional development conferences every Fall
and Summer in rotating venues

» Frequent communication keeping you up to date on the issues
and best practices through muliiple venmes, mcluding:

The Florida School Prychologist newsletter

EASP Flazh email blasts

Facebook and Yulm social networking sites
Emails from Regional Reps and Student Delegate
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FASP Would Like to Congratulate the Following

Dabel, Vanessa
Blankenship, Allison
Eaton, Danielle
Jordan, Sherry
Miller, Jamie
White, Andrew
Grover, Diehl
Meros, Delia
Nowell, Marcia
Rosin, Richard
Robinson, Ashley
Correll, Antonia
Griffith, Matthew
Joseph, Anushka
Joyce, Megan
Marcus, Melissa
Singh, Amrita
Vazquez, Jessica
Zwerling, Alexandra
Chen, Wenjun
Wallace, Jana

Kostolitz, Allessandra

Baksh, Elizabeth
Brinkley, Jorrel
Czaja, Mykel Bridget
Cooke, Marla
Daniello, Christina
Gomberg, Abby
Jain, Hemali
Jackson, Kelly
Lovejoy, Christina
Mcvay, Rebek
Pope, Allen
Parekh, Natasha
Reese, Kaycee

NEW MEMBERS...

Thorne, Elizabeth
Whatley, Jennifer
Weddle, Rachel
Treimanis, Tiffany
Trimble, Kimberly
Kim, Taehyun
Bryan, Bander
DiCostanzo, Kristyn
Dickinson, Shelly
Loisel, Karen
Quirey, Shannon
Yodlowski, Marjorie
Cepeda, Milton, J
Hurst, Vicie
Moore, Eileen
Patel, Priya
Sinclair, Veronica
Stewart, Keri
White, Sheila
Duniho, Nancy
Stoltz Brett
Palejwala Mohemmed
Cruz Cristina
Scalli Leanne
Brodbeck, Alison
Grossman, Steffanie
Hanehan, Patricia
Lakia, Kearson
Marshall, Diana
Hoechst, Robert
Gonzales, Diana
Reno, Charity
Roper, Karen
Ross, Melissa
Lewis, Paula

Reynolds, Myshea Jones Williams, Anna

Renewal time!!

Albustami, Sonia
Swasey, Sarah
Walters, Gina
Maybouer, Sara
Fletcher, Jamie
Csenger, Jana
Leever, Brenda

Tilluckdharry, Nadya
Riley, Kevin
Beerom, Travern
Wells, Leslie
Salama, Christine
Crisp, Megan
Maxson, Janelle

Machado-Denis, Christine
Farrow, Timothy
Coleman, Jennifer
Hinojosa, Sara
Smith, Shannon
Caines, Yvonne
Priefer, Kayla
McNulty, Meagan
Werch, Brittany
Greenberg, Lily
Tan, Sim Yin
Zastrow, Deanna
Coakley, Robin
Deen, Alicia
Connelly, Catherine
Taylor, Robin
Pham, Andy
Sayadfar, Kimia
Enlow, Shawna
Kuchta, Katelyn
Heil, Ashley

Please renew your FASP membership now.

Membership year ends June 30. You can renew atww.fasp.org

If you have any questions, please contact

Adrienne Avallone at;: faspmembership@gmail.com
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FAVSP 20112012 Membership Application

*Membership year runs from: July 1st, 2011 to June 30th, 2PE2nbership #:
PLEASE PRINT

Name:

(First Name) (Last Name) (Maiden Name)
Address: City:
State: Zip Code: Home Phone:
Work Phone: License/Certification #:
Primary Email:

Additional Email*:

* FASP may need to contact you during summer and school holidays.

Joining FASP for the 1st time OR Renewing Membership
Check heré all information is same as last year

* Please place a check on the line if you do NOT wish to allow students in school psychology programs to have access
contact information for research purposes

* Please place a check on the line if you do NOT wish to share your contact information on the Members Only section o
FASP website

* Please place a check on the line if you do NOT wish to share your information with test/book publishers and/or educat|
organizations

[0 your
f the

onal

Employer: County of Employment:

Language Fluency: Are you a member of NASPYES OR NO

FOR STUDENTS ONLY:

I am currently a student enrolled in a school psychology program YES OR NO

| attend: (college name)

Program Director/ I nternship Supervisordés signature is||reg

(Signature of Supervisor)

Role: (Check all that apply) Employment: Ages Served:
____ 1. School Psychologist ____ Public School ____ Preschool
__ 2. Bilingual School Psychologist ___ Private School ___ Elementary School
__ 3. Supervisor __Residential Institution __ Middle Scho
____ 4. Administrator __Private Practice ___Hidh Schoo
___ 5. Trainer/Educator __ Mental Healthy Agency _~-Se¢wwlary
____ 6. Clinical Psychologist ____ College/University ____ALL OF THE ABdmbo)
____7.Counselor ____ Other:
____ 8. Consultant
9. Other:

Check as mangASP Interest Groupsas you wish to belong :

____ 1. Crisis Intervention ____ 5. Low Incidence Handicaps ____ 8. Compotirglec
___ 2. Organizational Change ____ 6. Cultural and Linguistic Diversity 9. Early Childhood
___ 3. Social and Emotional ____ 7. Neuropsychology __10. hRetitdtsBrhologists

4. Private Practice/Alternative Setting
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Membership Categories:

Reqgular Member: Those eligible for regular membership are those who are certified or licensed by the state of Florida as a school psgoholagenally
certified as an NCSP or are primarily engaged in training of school psychologists at an accredited college or university.

Past Presidents Exemptions from dues are limited to three years after their presidency year.

membership the previous year. Transition members would be eligible for half the regular dues and the status wouldr loaealeif.

Student Member. Those eligible for student membership are those who are actively engaged half time or more in a formal school psyaratogyaipa
regionally accredited college or university, and who currently are not employed as a school psychologist. Annual oévéfiiaiition of student status is
required. This certification/verification shall be completed by tAh

Associate Regular/Associate Student MembeiThose eligible for associate membership are those who do not meet eligibility requirements for any of the
ing categories of membership, but who are interested in or associated with the field of school psychology. Those linngitgidd Florida pay ten dollars leg
than regular member. Verification of student status is required. This certification/verification shall be completetudg the s6 s pr ogram di r

Retired Member: Those eligible for retired membership are those who have held regular membership in FASP for 5 years and have retireshérativee
employment in school psychology or related services. | certify that | meet the criteria for retired status.
(signature)

attempting to influence legislation.

Please check tHeASP Membership Categoryfor which you are applying:| | Please check theSFI (Children Services Fund)
___$80.00 Past President (see note above for exemption) level for which you would like to contribute:
___$80.00 Regular Member (living/working in FL)

___$80.00 Associate Regular Member (living/working in FL) ___ $50.00+ Big Green Apple

__ $70.00 Regular Member (living/workioutside FL) ___$30.00 Golden Apple

____$70.00 Associate Regular Member (living/workingside FL) ___$20.00 Red Apple

___$40.00 Transition MemberNgEW) __$10.00 Green Apple

__ $30.00 Retired Member ___$5.00 Apple Blossom** (forstudentsONLY)
__$20.00 Student Membgierification required) ____None at this time

__$20.00 Associate Student Membeefification required)

TOTAL amount due with this application Please check theCE Membership Categoryto which you

$ would like to apply:

Please make check or money order payableA8P or provide The Committee of Continuous Existence (CCE) is a form ofja
your credit card information (we accégtsterCard andVisa). Political Action Committee (PAC). This committee constitutes|a

%

Unpaid purchase orders are not acceptable for dues payments.| way for FASP to contribute to individuals seeking any politigal

office and supports legislation that benefits children and/or s¢hool

Credit Card Information: psychology.
__ Visa OR __ MasterCard (No Discover/AMEX) _$15.00 Bronze Member
__ $16.00 to $50.00 Silver Member

__$51.00 to $100.00 Gold Member
_ $101.00to $500.00 Platinum Member
/ _____(Month/Year of Expiration) ____$501.00 or more Diamond Member

e 2heah

Please send completed form to:

(13 or 16 digit credit card number)

Signature as name appears on card

Adrienne Avallone
FASP Membership Chair
8113 Bautista Way
Palm Beach Gardens, FL 33418

By signing below, you affirm the information provided in this
application is accurate and that you meet the eligibility require-
ments for the membership category requested. Further, you ggree
to abide by the Ethics and Standards of Practice for FASP and
NASP.

Signature Date Signpd

Transition Member: *(NEW) Those eligible for transition membership are those who have graduated from a School Psychology program and held Student

e st

preced-
s
ectol

*Please note that 75% of your membership dues paid to FASP, Intomt@xdeductibledue to the Association's involvement in lobbying and political activity
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Regional Representatives News

=% LEGISLATIVE AND DOE UPDATE =
~ * The McKay scholarship has been extended to include students with 504 plans. ~

* Instructional personnel and administrator evaluation systems are now required to incorporate student learning outcome

* Secondary school students who have an Academic Improvement Plan may qualify for an exemption from reading reme
requirement.

* Districts/Schools are required to report restraint and seclusion on students with disabilities.

* The adoption of dress code policies that prohibits exposure of underwear or body parts is how required.

* Sexting among minors is prohibited.

* Availability of digital learning options through Florida Virtual School and other local educational agencies has bedadxpa
and districts are required to expand access for students.

* The Critical Teacher Shortage Programs, including Tuition Reimbursement and Student Loan Forgiveness, have been

* New Technical Assistance Papers on Third Grade Student Progression, District Implementation of Section 504, Studen
Disabilities Enrolled by Parents in Private Schools, and State Plan and Resource Guide for Gifted Education have beer
published.

* New resources are availablevatvw.fldoe.org including 2011 SEA Report and Teacher and Principal Evaluation Systems.

* New national resources are available, including National High School Center Early Warning System Tool, Measuring St
Engagement: 21 Instruments Report, and Formative and Interim Assessments

IMPORTANT DATES

* The West Central FASP Awards nominations are due November 15, 2011.

* The FASP Executive Board meeting will be held Octobél: &1l members are welcome to attend.
* The Fall Conference will be held NovembétilNovember ¥.

NEWS AND HAPPENINGS IN YOUR REGION

Northeast:Regional Representative: Freda Retthail: 10342 @bellsouth.net
Alachua, Baker, Bradford, Citrus, Clay, Columbia, Dixie, Duval, Flagler, Gilchrist, Hamilton, Lafayette, Levy, Marion, ,N
Putnam, St. Johns, Suwannee, Union, and Volusia

At the beginning of last month, the School Psychologists of Duval County, including Freda Reid and Susan Hatcher, pres
check for $1200 to Gloria Lockley, Director of Multiple Pathways Support Services, and Tanya Watts of the Teen Parent
Center of Duval County Public Schools. The money was raised through th 201101 S c ho o | Psychol og

fiDol l ars for Diapers. o Empty diaper boxes were pl acehd
as diapers and formula. Donations came from the&ipdergarten disabilities office, the school board building staff, and EE/S
support team offices throughout the district. The crmdnt

Inc. (CSFI). The project raised $775.00. With a matching grant from FASP CSFI, Susan Hatcher and Freda Reid present
for $1500.00 to Gloria Lockley, Director of Multiple Pathways Support Services, and Tanya Watts, Coordinator of Teen P
Program. The Teen Parent Service Center provides the coordination of all ancillary services such as child care, lseakh ca
services, and transportation to ensure that teenage parents remain in school, earn a high school diploma, and-become s¢
sufficient. The program is available to teen parents attending any Duval County public school.

Northwest:Regional Representative: Sharon BaridlseelessEmail: faspregionl@gmail.com
Bay, Calhoun, Escambia, Franklin, Gadsden, Gulf, Holmes, Jackson, Jefferson, Leon, Liberty, Madison, Okaloosa, Santg
Taylor, Wakulla, Walton, and Washington

East Central:Regional Representative: Elvira MediRakofsk Email: emepekofsky@aol.com
Brevard, Lake, Orange, Osceola, Seminole, and Sumter

Welcome back to a New School Year! East Central school psychologists have started the year with renewed energy and
hearts. Several East Central members have been volunbe
taking place from November'through November'® 2011 at the Omni Orlando Resort at ChampionsGate. Their quick step
email chatter, and collaborative problem solving is creating quite a buzz! Check the FASP website for the latest informati
di scount opportunities, and registration packets. We ¢
outstanding award winners, and the incoming FASP Executive Board members. In addition tophougiing learning oppor-
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tunities, attendees will be able to relax and connect with friends during several celebrations, including the Welcopting,Rece
the Presidentés Party, the Award PrTeosgeentthaetri.o nfsn d awed ctahned tR
Silent Auction, which promises to be exhilarating. Donodt

We invite all members from Brevard, Lake, Orange, Osceola, Seminole, and Sumter Counties, as well as FASP members from al
regions, to consider helping out! You can assist during the planning and/or during the conference week. Here are same gpportu
ties to share your talents and positive energy.
* Time to help out as a host/hostess? Contact Andy Satkowiaty.satkowiak@gmail.com
* Audio-visual skills? Contact Nick Cutrocutro@nova.edu
* Party planning experience? Contact Bill Donelson or Lola Heverly@ comcast.conor dr.lola@earthlink.net
* Good at contacting publishers (Trade Show)? Contact Priscilla Jongsilan.jones@yahoo.com
* Enjoy selling advertisements for the program? Contact Michelle Robe®isephard:

reachfasp@aol.com
* Friendly and eager to assist guests and presenters (Hospitality Table)? ContactEljvakofsky@aol.com
* Good at getting donations and door prizes? Contact Elvira and Debbie Jacksepekofsky@aol.com
Join the planning buzz, register early, and dondt forget

West Central:Regional Representative: Rebecca Sdtlmail: sarlo@usf.edu
Hernando, Hillsborough, Pasco, Pinellas, and Polk

West Central school psychol ogists have begun the schoal vy
children. In December, FASP will recognize and award school psychologists from the West Central Region who are nominated b
their colleagues for outstanding commitment to and work for and with children. A call for nominations for the FASP Racognitio
Award will be sent to all West Central FASP members in early November. Please take time to complete the nomination process s
that school psychologists from our region can be recognized for their dedication and hard work. Please contact Rela¢cca |Sarlo
sarlo@usf.edfior more information.

SoutheastRegional Representative: Kim BerryhiEmail: KIMMBER89I@AOL.COM
Broward, Palm Beach, Martin, St. Lucie, Indian River and Okeechobee

CUTS/ADVOCACY MOVEMENT: At the end of the last school year, 8 school psychology positions were cut in Palm Beach
County (10% of the total number of school psychologists). A few members of PBASP met with the Superintendent of Schools, th
Chief Academic Officer, and each member of the distroctbs
the Board of Education that cutting school psychologists would negatively affect student achievement and the mentalunealth of
children. Advocating paid off, as all 8 positions were reinstated!!! Congratulations to those who participated in thg advocalc
movement!!! The advocacy group will continue to meet with the Board of Education periodically throughout the year.

COMING SOON!!! SOUTHEAST REGION SCHOOL PSYCHOLOGY RUN/WALKVould you be interested in participating
in a Southeast Region Run/Walk to promote unity among school psychologists? Details coming soon!

PLEASE EMAIL KIM BERRYHILL @ MMBER89@AOL.COMVITH YOUR ANSWER TO THESE QUESTIONS:

QUESTIONS:
1. What are you doing in your district to promote School Psychology Awareness Week (NoverhBePQ41)?

2. What topics would be of interest to you for a Southeast Regional Workshop?

South: Regional Representative: Joan Kapmail: jponey2 @yahoo.com
Dade and Monroe

SouthwestRegional Representative: Kim Tucké&mail: Ktucker88@comcast.net
Charlotte, Collier, Desoto, Glades, Hardee, Hendry, Highlands, Lee, Manatee, and Sarasota
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Northeast Regional Representative Report

Teen Parent Service Center Receives Award
By Freda Reid, FASP Northeast Region Representative
And Susan Hatcher, FASP and CSFI Member

School Psychol ogists of Duval County, including Freda

Rei

check for $1200 to Gloria Lockley (also a school psychologist), Director of Multiple Pathways and Support Services, and Tanya

Watts, Coordinator of the Teen Parent Service Center of Duval County Public Schools.

The money was raised throughthe 2210 11 School Psychol ogistsé Service Pr
the prekindergarten disabilities office, the school board building staff, and EE/SS support team offices throughout thé loést

oj ec
ric

contributions were matched doll ar for dollar by FASP Chi l

provides the coordination of all ancillary services such as child care, health care, social services, and transporsat®thtd e
teenage parents remain in school, earn a high school diploma, and becesnéfisetht. The program is available to teen p&sen
attending any Duval County public school. The funds will be used to assist teen parents in the purchase of diaperanébrmy
clothing for their infants. FASP President, Monica Oganes Murray, was the guest speaker at the luncheon. Followingdhe
tion, additional funds were raised, bringing the grand total to $1550.00.

East Central Regional Representative Report

East Central School Psychologists Attend FLDOE and MTSSS Summer Math Institute

The Florida Problem Solving/Response to Intervention Project and the Department of Education co-hosted the
Summer Math Institute at Altamonte Springs on July 7" and 8". East Central Region school psychologists attended
the event, along with district teachers and administrators, to learn how to enhance student engagement in mathemat-
ics as part of a Multi-Tiered System of Student Supports. The primary goals of the institute were:

* to present a coordinated approach to improving student learning to meet rigorous math standards
* to align current professional development and evidence-based instructional practices to ensure continuous
improvements in teaching and learning

The audience learned how the Next Generation Sunshine State Standards (NGSSS) and the Common Core
Standards (CS) will be addressed with rigor and depth through backwards planning, higher-order thinking skills, and
formative assessment tasks. Two key processes emphasized were data-based decision making and maximizing
student engagement. Data-based decision making activities were used to teach the audience how to intensify instruc-
tion based on student sTigrehSysterh of Stdent Supports. Dhéy demondwated the align-
ment of research-based practices when intensifying math instruction. Throughout the sessions, the presenters
indicated the need to use relevant real-world applications that promote active student engagement to ensure positive
outcomes. Research-based practices highlighted include Standards-based Instruction, Lesson Study Cycle, Higher
Order Questioning, Depth of Knowledge Levels of Instruction, and the Problem Solving Process.

(Continued on page 13)
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(Continued from page 12)

By the end of the institute, participants left with improved awareness of research-based practices in mathematics, an
understanding of their role within the multi-tiered systems of student supports, and practical resources to promote stu-
dent engagement and data-based instructional decision making. The resources and tools showcased will assist the
participants in planning and delivering cognitively complex and relevant math instruction with direct application of
mathematical principles to everyday life situations. Take a few minutes to review these great resources for math
instruction:

Research -based Policies and Practices:
http://www.flfoe.org
http://ies.ed.gov/ncee/wwc/publications/practiceguides
http://www.bestevidence.org

State of Math Education:
http://www.fldoe.org/arra/racetothetop.asp
http://www.corestandards.org

Standards -based Instruction:
http://www.am.dodea.edu/ddessasc/aboutddess/standards/standardsbased.html
http://www.glencoe.com/sec/teachingtoday/subject/standards math.phtml
http://www.englishcompanion.com/pdfDocs/teaching2standards.pdf

Math Resources:
http://www.fcatexplorer.com
http://www.floridastandards.org/homepage/index.aspx
http://fcat.fldoe.org/eoc
http://fcat.fldoe.org/fcat2/fcatitem.asp
http://www.centeroninstruction.org/topic.cfm?k=M
http://www.nctm.org/resources/default.aspx?id=230
http://www.leadered.com/rrMath.html
http://www.mathgoodies.com/articles/manipulatives.html

Lesson Study Cycle:
http://www.ets.org/flicc/pdf/Nov4LessonStudyPacketOne.pdf
http://www.flbsi.org/pdf/Lesson%20Study%20TAG_Final.pdf

Depth of Knowledge:
http://jc-schools.net/dynamic/math/webbs-depth.pdf
http://www.pdesas.org/main/fileview/Instruction Depth of Knowledge.pdf
http://www.facstaff.wcer.wisc.ed

Higher Order Questions and Thinking Skills:
http://www.med.wright.edu/sites/default/files/aa/facdev/ Files/PDFfiles/QuestionTemplates.pdf
http://teaching.uncc.edu/files/file/InstructionalMethods/HigherOrderActivities.pdf
http://eduscapes.com/tap/topic69.htm
https://georgiastandards.org/Frameworks/GSO%20Frameworks%20Support%20Docs/Math%20Questioning%
20ldeas%20for%20the%20Classroom.pdf

Problem Solving Process, Data -based Decision Making, and Multi -Tiered System of Student Supports:
http://floridarti.usf.edu
http://www.fldoe.org/Schools/rti-training.asp
http://www.florida-rti.org

(Continued on page 14)
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(Continued from page 13)

Formative Assessment:
http://www.iu5instructionalcoaches.wikispaces.com/search/view/formative
http://www.floridastandards.org/resource/mfas.aspx

Student Engagement:
http://www.nea.org/tools/16708.htm
http://www.centerforcsri.org/index.php?option=com_content&task=view&id=446&Itemid=5
http://www.cat.ilstu.edu
http://www.edutopia.org/project-learning-teaching-strategies
http://nsse.iub.edu/NSSE 2010 Results/pdf/NSSE 2010 AnnualResults.pdf#fpage=11
http://www.leadered.com/studentEngageWorkshop.html

Technology Classroom Applications:
http://illuminations.nctm.org
http://nlvm.usu.edu/en/nav/vlibrary.html
http://www.ed.gov/sites/default/files/netp2010.pdf
http://www.educause.edu/educatingthenetgen
http://www.cte.usf.edu/bibs/active |learn/math/bib _math.html
http://www.udlcenter.org
http://www.techlearning.com/article/37742

Grants for Technology in Education:
http://technologygrantnews.com/grant-index-by-type/educational-technology-grants.html

T el Deitie B SN o e N R el e A S el e
NASP DELEGATE: SCHOOL PSYCHOLOGY AWARENESS WEEK

Focus:Helping students strengthen positive relationships and

Increase positive connections
November 1418, 2011
This yeards theme, "Every |link matters. Make the connjecti
tions within the school community, their academics, and their lives. The program involves a series of resources agd activitie
that school psychologists can use to reach out to school staff, students, and parents to help students feel conneeted, suppor
and ready to achieve their individual goals.

http://www.nasponline.org/communications/spaw/2011/index.aspx
Every Link Matters. Make the ConnectioResources
Gratitude Works Program
Possibilities in Action Partner Program
Student POWER Award

At the NASP site there is also a direct link to the NASP store: 2011 Bookmark

i

DESCRIPTION: Package of 100 for $10. The theme of "Every Link Matters. Make the Conne:
tion." helps our students and school focus on creating positive connections within the school ¢
nity, their academics, and their lives.

NASP members get their free "Every Link Matters. Make the Connection." poster inserted in tl
October, 2011 CQ. Additional posters may be purchased for $1/each. Please contact Molly D
atmdrake @naspweb.oifjyou are interested in purchasing additional posters.

el DT L ST e i el N I i DT I SN e el e



http://www.iu5instructionalcoaches.wikispaces.com/search/view/formative
http://www.floridastandards.org/resource/mfas.aspx
http://www.nea.org/tools/16708.htm
http://www.centerforcsri.org/index.php?option=com_content&task=view&id=446&Itemid=5
http://www.edutopia.org/project-learning-teaching-strategies
http://nsse.iub.edu/NSSE_2010_Results/pdf/NSSE_2010_AnnualResults.pdf#page=11
http://www.leadered.com/studentEngageWorkshop.html
http://illuminations.nctm.org
http://nlvm.usu.edu/en/nav/vlibrary.html
http://www.ed.gov/sites/default/files/netp2010.pdf
http://www.educause.edu/educatingthenetgen
http://www.cte.usf.edu/bibs/active_learn/math/bib_math.html
http://www.udlcenter.org
http://www.techlearning.com/article/37742
http://technologygrantnews.com/grant-index-by-type/educational-technology-grants.html
http://www.nasponline.org/communications/spaw/2011/index.aspx
http://www.nasponline.org/communications/spaw/2011/index.aspx#MemberContainer
http://www.nasponline.org/communications/spaw/2011/index.aspx#MemberContainer
http://www.nasponline.org/communications/spaw/2011/index.aspx#MemberContainer
http://www.nasponline.org/communications/spaw/2011/index.aspx#MemberContainer
mailto:mdrake@naspweb.org

“ Page 15 The Florida School Psychologist

CONTINUING EDUCATION INFORMATION

Greetings Friends and fell ow FASPians (aka fAFas

Finally, | am the bearer of some good news! This pertains to our licensed colleagues and those considerin
licensure. To my utter amazement, especially given the current financial times, the fees for licensure
initial and renewai havedecreased

Old Fee Structure for Licensed School Psychologists (SS#)

Application Fee: $250
Initial Licensure Fee: $250
Unlicensed Activity Fee: $5
Total: $505
Renewal Fee: $255

New Fee Structure for Licensed School Psychologists (SS#)

Application Fee: $175
Initial Licensure Fee: $175
Unlicensed Activity Fee: $5
Total: $355
Renewal Fee: $195

Remember, all school psychology licenses expire November 30, 2011. The fees more than double if you
renew after that date. Be sure to check out the new Department of Health School Psychology webpage for
more information.

http://www.doh.state.fl.us/maga/schoolpsych/index.html

Have a great start to the school year. | hope to see you at the Omni Orlando Resort at ChampionsGate for
great Annual Conference!

Sincerely,

Geoffrey D. Freebern, NCSP

Nationally Certified School Psychologist
Florida Licensed School Psychologist
FASP CE Coordinator

geoffrey.freebern@gmail.com
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THE CHI LDRENOS MOVEMENT |OF

FASP is proud to support and partner with
The Childrends Movement o

(http://childrensmovementflorida.oig/

a citizenled, nonpartisan movement to educate political, business, and civic

leaders and all parents of the statebout the urgent need to make the well

being and education of our infants, toddlers, and all other children Florid
highest priority.

i CHILDRENY
EMENT

V
MO ~ of Florida

Their mission is not about raising taxes, but rather about raising childre

a's

n.

Florida's children deserve to be our first priority when deciding how the state's

resources are spent.

We want to strongly encourage every school psychologist in Florida to join

this movement because it speaks to the very core of our profession
CHILDREN!!

Please go to the websiteldtp://childrensmovementflorida.org/

You are in for a r eal treat when
on the website dtttp://childrensmovementflorida.org/media

We are also excited that they will be joining and sharing with us at our an

nual

conference i n November. So now i s t

some noise for our children.
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What is School Neuropsychology? An Interview with Dr. Dan Miller
Conducted by Alicia Braccia, Chair, School Neuropsychology Special Committee

What is school neuropsychology and how is it different from school psychology?

The emphasis today in our field is making sure that our assessment data are linked to-begkshagerventions. Traditional
psychoeducational assessments which follow thi &Ghievement paradigm are often limited and do not address underlying process-
ing deficits that many children with current learning difficulties may be experiencing. School neuropsychological assassmerds
thorough because a wider variety of constructs are included such as sensorimotor functions, attentional processesidisaat
esses, language functions, learning and memory, executive functions, speed and efficiency of cognitive processing cagademic
ment, and sociaémotional functioning. In many ways, a traditional psychoeducational assessment serves as an initialcsictener
tify potential processing deficits that can be further delineated by a school neuropsychological evaluation.

-~ Q

The bottom line is that more thorough assessment related to the referral questions will generally yield more targetgdriatery
As an example, as school psychologists we are used to saying a child has a reading disability and often leave itagbeis ttee te
determine the appropriate intervention. As one example, school neuropsychologists are trained to identify the subtyygedef-read
ability (e.g., dysphonetic difficulty, and orthographic difficulty, or a mixed dyphosetiwographic difficulty) based on assenent
data which leads to more refined and ultimately more successful interventions.

(0]

Where does school neuropsychology fit within an RTI service delivery model?
School psychologists who have developed competency in integrating neuropsychological principles into their professional |prac-
tices will be able to utilize those skills at all levels of an RTI model. School neuropsychologists who have a broadegébasdef
processing disorders can use that knowledge to assist educatorsafemad intervention development in Tier |. Best pragin
school neuropsychology typically require a crbsstery assessment model that is guided by the referral question and winatris kn
about the neurocognitive deficits associated with the suspected disability. School neuropsychological assessmentesagilyot nec
more thorough, but they are more specific and targeted to the suspected processing disorders.

When should a child be referred for a school neuropsychological evaluation?

There are multiple reasons why a child should be referred for a school neuropsychological evaluation including:

* When a child has suspected processing deficits from a psychoeducational evaluation and more in depth assessment
information is needed for intervention planning.

* When a child is not responding to multiple intervention strategies.

* When a child has a known or suspected neurological disorder.

* When a child has a history of neurodevelopmental risk factors.

* When a child returns to school after a head injury or neurological insult (e.g., chemotherapy).

* When a child has a dramatic drop in achievement that cannot be explained by psychological or environmental factors.

* What constitutes competency in school neuropsychology?

Our assessment instruments are becoming more complex and yield a wealth of clinically relevanbpertedsdata (g.,
NEPSY-Il and D-KEFS) but require practitioners to have competenased training. Going to at®ur workshop on the NEPSIY
does not make a school psychologist a school neuropsychologist, despite the claims of some people. School neuropsiyehology
application of brairbased principles to education, and it is not dependent upon learning how to administer a set of tests. arke
only tools to help us test hypotheses and take samples of behavior in controlled settings. Most-$pegialitiool psycholyy train-
ing programs in the US only require one course in the biological bases of behavior. If a school psychologist wantapegityo
in school neuropsychology they have three options: 1) seek out doctoral training in school or pediatric neuropsycholexasge.g.
Womands University, Ball State Univer sit y-basetposgsaduatdtiaimingypmn i |ver s
gram in school neuropsychology; or 3) individually develop the skill set through continuing education credits, gradwaterkpurs
and supervised practice.

S

What are some resources through which | can learn more about this field?
Miller, D. C. (Ed.) (2010)Best practices in school neuropsychology: Guidelines for effective practice, assessment, andleasehce
intervention Hoboken, NJ: Wiley & Sons.
Riccio, C. A, Sullivan, J. R., & Cohen, M. J. (201Rkuropsychological assessment and intervention for childhood and adolescent
disorders Hoboken, NJ: Wiley & Sons.
Miller, D. C. (2007).Essentials of school neuropsychological assessrhtefitoken, NJ: Wiley & Sons.
Hale, J. B., & Fiorello, C. A. (20045 c h o o | neur opsychol ogyNewYorkpTheaCuitfordtPiessner 6 s |hand
Website:www.schoolneuropsych.com
Dani el C. Mil Il er, Ph. D. , ABPP, ABSNP, NCSP is Professor and

University in Denton, Texas. He i s al so t hGaduate CeatificatiomrProgni |t h e
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FDOE Update: New Personnel Evaluation System and School Psychologists
David Wheeler, School Psychology Consultant

There is nothing so stable as change.
Bob Dylan

Bob Dylan had it right. You can expect chaiigeet on it! Educational reform has placed emphasis on the connection between
quality teachers and leaders, and better student outcomes. The relationship between teacher quality and student outcomes has
contributed to a passionate debate on how to measure and to reward quality teachers. Nationally, teacher and administrator
evaluations are undergoing significant transformation as a result of a number of factors, especially the impetus ptbgided by
funding incentives oRace to the Topnd legislation tying teacher evaluations to student performance. In the 2011 Legislative
session, the Florida legislature passed3halent Success AGB 736), a law closely aligned wikkace to the Tgpwhich re-
quires that personnel evaluations for Florida public school teachers and administrators include student achievement data.

The Student Success Asttpulates the criteria districts must adopt in developing teacher evaluation systems. This legislation will
have an immediate impact on personnel evaluations and professional development activities, and it will eventually impact sala
schedul es. School psychol ogi st s, and other student sefrvic
statutes (1012.01(2)(b), Florida Statutes (F.S.)) and are subject to the new evaluation system criteria. We will bdefly cons
the purpose of the new evaluation system, the performance evaluation criteria, treedd@ldenodel for measuring student
learning growth, and the performance salary schedule.

What is the purpose of the evaluation system?

According to theStudent Success Atlte purpose of the new evaluation system is to increase student learning growth by
improving the quality of instructional and administrative services. The evaluation system adopted by a district mustdee desig
to support effective instruction and student learning growth, be used in developing district and school level improvesnent pla
and differentiate among four levels of performardglily effective; Effective; Needs improvement; Unsatisfagtégdition-
ally, the evaluation system must provide appropriate instruments, procedures, and criteria for continuous quality immfovement
professional skills (i.e., professional development).

What are the major components of the evaluation system?
The three major components for instructional personnel are: 1) student performance, 2) instructional practice, and 3) profes-
sional and job responsibilities. Beginning in the 2Q21school year, each district is required to measure student learning
growth using the formula adopted by the Commissioner of Education for courses associated with the FCAT. Instructional

practice will be measured by the districtds instructiponal
include indicators based on the Florida Educator Accomplished Practices. While districts have flexibility in developing the
instructional practices component, the distr $twendbSsiccesy all uat

Act For nonclassroom instructional personnel, such as school psychologists, the instructional practice portion must be based on
the Florida Educator Accomplished Practices (FEAPs) and may include specific job expectations related to student support.

For classroom teachers, 50% of the performance evaluation must be based on student learning growth as assessed by statewid
(FCAT or EOC exams) or district assessments. Foratassroom instructional personnel (e.g., school psychologists), the
student performance portion of the evaluation may be based on a combination of student learning growth data and other
measureable student outcomes specific to the assigned position. Student learning growth data must account for at least 30% of
the evaluation of noglassroom instructional personnel. The other 20% of the student performance portion can be based on

measureable student outcomes (e.g., graduation rates, behavioral measures, truancy rates, etc.) specific to the position

How will student learning growth be measured?
The Student Growth | mplementation Committee (SGIC) wajs re
growth (information about the SGIC is postedvatw.fldoe.org/arra/racetothetop.dsfhe SGIC recommended a valagded

model from the class afovariate adjustment modelshich was adopted by the Commissioner of Education in June. Value

added models filevel the playing fieldo by accountinadg [ or
to teachers. The student learning growth is determined from the growth data for students assigned to the teacher »eer the cou
of three years to mitigate the impact of a single clalss o

(Continued on page 19)
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(Continued from page 18)

Fl oridads model establishes expected growth for each
similar test scores and who \wwlbheadded saotedilerts thecameaagesamauet ofileariing
growth of the teacherds students above or below t he e
added model accounts for student characteristics, classroom characteristics, and school characteristics. The follateag ¢
are used to establish the expected growth for students in the Florida model: Prior two years of achievement scores; Nun
subjectrelevant courses in which the student is enrolled; Students with disabilities (SWD) status; English language learn
(ELL) status; Gifted status; Attendance; Mobility (number of transitions); Difference from modal age in grade (indicator o
retention); Class size; and Homogeneity of entering test scores in the class.

Because the statute prohibited differential expectations for learning growth based on gender, race, ethnicity, or sacioeca
status, these factors were excl u-dddatl granvgdh modelv Fordetaledenformation
on Floridabs model f or htpévansviidoé.angconsnttteed/ssyiasp gr owt h, vi si

What is the performance salary schedule?
The Student Success Aelguires that districts adopt a performance salary schedule by July 1, 2014. All employees hired 3
June 30, 2014, and grandfathered employees who opt to move to the performance salary schedule, will be compensate
the adopted performance salary schedule. Employees can add to their base salary compensation through salary adjustn
(addition to base salary that becomes part of the emp
compensation that does become part of base salary). The performance salary schedule must establish salary adjustmer
employees rated &$ighly effectiveor Effective Employees who receive a ratingéeds improvement Unsatisfactorywill

not be eligible for a salary adjustment under the performance salary schedule. The district may provide cost of liviregtad]
(COLA) to the base salary, but the COLA cannot exceed 50% of the annual adjustment provided to instructional person
asEffective

Each district is required to provide salary supplements for activities that include: assignment to a Title | school;rd$signm
school in bottom two categories of school improvement; a critical shortage area (individual school districts may identify
additional critical shortage areas not identified by the State Board of Education); and assignment of additional réisponsib
An advanced degree cannot be used in setting a salary schedule for personnel hired after July 1, 2011; however, an em
can be compensated for an advanced degree in the area of certification with a salary supplement.

Current employees, and employees hired prior to July 1, 2014, may stay on the district adopted grandfathered schéoiule
the performance salary schedule. Btedent Success Acte qui res that a portion of weagc
the performance evaluation system, and it stipulates that salary adjustments under the grandfathered schedule mast be
those provided télighly effectiveandEffectivepersonnel under the performance salary schedule.

What will the evaluation system look like for school psychologists?

currently no Florida Educator Accomplished Practices (FEAPS) specific to school psychology; so, many districts areginte
professional standards into the districtés instruchthio

works that accurately assess the professional practices in which student services personnel engage. More to come . . .
You cannot control what happens to you, but you can control your attitude toward what happens to you, and in thateyod

mastering change rather than allowing it to master you.
Brian Tracy
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Bullying, Bullycide, and Suicide: Keys for Prevention in Schools
Scott Poland, G®irector of the Suicide and Violence Prevention Office at Nova Southeastern University

The suicide of the 7th grader sent shock waves through the middle school, but after a few months it seemed
almost all students and staff had moved on with their lives. The principal had heard through the grapevine that the parents
blamed the school but had no idea that that the school was going to be sued. The law suit filed specifically named|the prir
cipal, a coach, and a teacher that the parents believed had failed to stop the bullying of their child at school. The parents
claimed that they had told the school of their concerns about their child being victimized and that nothing was done.

We are hearing about the emerging phenomenon bullycide more frequently from the media as numerous stories
have directly linked being the victim of bullying with suicide. Dan Olweus, one of the international pioneers in bullyjng
prevention, stresses that a person is bullied when they are exposed repeatedly to negative actions on the part of ane or
more persons. The bullying may be physical or verbal, and the pattern is repeated over time and involves an imbalance
of power. The following are some of the questions being debated in legal cases where parents have sued schools|believ-
ing that bullying at school was a casual factor in the death of their child. Is the bullying the cause of the suicae or a pr
cipitating event that caused the student with mental health problems to act on their suicidal thoughts? What respansibil-
ity do parents have to monitor the mood state of their child and to obtain recommended mental health treatment far their
child? Did parents thoroughly document their concerns
request conferences and interventions to stop the bullying? Were thosmewetiented concerns then ignored by
school officials?

National figures indicate that 25% of students are bullied, but thankfully, few students who are the victims of
bullying die by suicide. Although bullying is associated with suicide and increases other suicide risk factors such a
depression and isolation, it may be oversimplifying to say bullying caused a suicide.

A note here about the mediads usage of the ter bl
elevate risk of contagion by suggesting that suicide is a usual response to bullying or by implying that bullying is the sole
cause of suicide. Other experts add that there is no scientific evidence that bullying causes depression or suicide.|They
also point out that the term is confusing as it has also been used in the literature to describe the very rare cases where th
victim of bullying has murdered the bully. An excellent guiia@lking About Suicide & LGBT Populatioris,available at
talkingabout@Igbtmap.org

It is important that school administrators across the nation take proactive steps to increase their knowledge and to
implement bullying and suicide prevention programs. The American Association of Suicidology has developed a school
suicide prevention accreditation credential, and NASP has conducted webinars about bullying prevention and suicide pre-
vention. FASP has also had numerous initiatives to prevent bullying, and school psychologists serve as an invaluable
resource for schools since we are familiar with many prevention resources and can serve emidewsetyool task
forces to implement both bullying prevention and suicide prevention programs.

School personnel have generally been found by the courts not to be liable unless they have acted with malice or

have showed deliberate indifference to the bullying. C
who just didnét give a damn. o6 | am currently involyved
of a student, and | helped successfully defend school personnel in several legal cases that have been settled including
Jasperson v. Anoka Hennepin, which resolved in favor of the school system in the state of Minnesota Court of Appeals.
These cases call into question the training provided to faculty and staff on bullying and suicide prevention, the policies
developed and implemented, and the provision of consequences for the bully and support for the victim.

There is no question that many schools throughout the nation are increasingly making bullying prevention a prior-

ity, and legislation has been passed in 45 states requiring schools to increase bullying prevention efforts. The Office of
Civil Rights has also sent several letters to schools since the fall of 2010 to clarify the need for schools to investigate
harassment and bullying; take action to stop it and address its effects; revise policiestandtedents, faculty, staff,
and parents. Recently, national leaders including President Obama have called for bullying to stop. The following
recommendations that educators can implement to improve their prevention efforts. (Continued on page 21)
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(Continued from page 20)

Bullying Prevention

Suicide Prevention

Scott Poland
spoland@nova.edu

* Implement a schoelvide program where all staff cooperates towards the common goal of reducing bullying.

* Survey students to determine the extent and nature of the problem and to solicit student recommendations to redu
bullying.

* Recognize that lesbian, gay, bisexual and transgender youth are often the target of bullying and increase support {
students. Excellent resources are available from the Gay Lesbian Straight Education Netwavkogten.org

* Implement programs designed to reach bystanders and to gain a commitment from them to take action to stop the
instead of standing by and allowing bullying to take place.

* Hold parent meetings and provide training, especially on reducing cyber bullying.

* Teach staff to recognize bullying and to take immediate action to stop bullying when it occurs. Ensure that staff me
do not try to make the bully and victim work it out. Ideally, bully and victim should be separated and the bully giv
consequences and the victim given support.

* Staff needs to let the bully know that they and other staff will be watching and consequences will increase in sever
the bullying continues.

* The victim needs to know the importance of letting staff know if bullying continues.

* Increase staff supervision in areas where bullying occurs the most.

* For more indepth instructions, review evidenebdsed bullying prevention programs listed on the U.S. Department of
Education website atww.stopbullying.gov

* Provide annual training for all school staff on the warning signs of suicide and how to get help and increase suppo
suicidal students.

* Ensure that your school has a comprehensive suicide prevention policy that specifies annual training for all staff or
warning signs of suicide and the importance of working as a team and not keeping a secret about suicidal beha
plan should also provide training on suicide assessment for key school support personnel including counselors,
workers, and school psychologists. Policies should be developed to ensure that suicidal students are properly s
and that their parents are notified that their child is suicidal. Schools also need to be familiar with community res
and any specific interventions available in their state such as, for example, the Baker Act in Florida for involunta
hospitalization.

* Provide mental health presentations for parents that include suicide prevention information.

* Create a prevention task force that involves both school staff and community resources and agencies.

* Implement depression screening programs and follow program recommendations and school policies for securing
sion and support for students who are identified as depressed and/or suicidal.

* Designate a suicide prevention expert at your school and get that person credentialed in school suicide prevention
the American Association of Suicidologyvw.suicidology.org

| am pleased that there is now a national focus on bullying prevention in schools, and | particularly like the mottg
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bullying now. The group of students in schools that are most in need of staff support and programs to stop bullyingsare the L

bian, Gay, Bisexual and Transgender students who are most often the target of the bullying. | have for many years advocated
for suicide prevention programs in schools as well, and | hope that our national leaders will make it as much of &s priority
bullying prevention.
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FASP Probler®olving/Response to Intervention Special Committee
Chair: Bill Donelson
Committee Members: Dr. Lola Heverly, Kelly Low, Mark Neely, & Elvira Meeladsky

This year, the PS/Rtl Committee has focused on leadership and the availability of state training in the area of PS/Rtl
at the FASP Summer Institute and Annual Conference. Collaboration with Bureau Chief, Bambi Lockman; FASP
President, Monica Oganes Murray; DOE Consultant, Dr. David Wheeler; and leadership from the state PS/Rt|
Project, Clark Dorman and Dr. George Batsche, was instrumental in these efforts.

In addition to a full day of PS/Rtl training at the annual conference on Friday, Novethhvee aill be offering a
PS/Rtl Leadership Forum on Wednesday morning, Novenidram 8:00- 9:50. Please plan to attend!

PS/Rtl Leadership ForurDpen Q & A Session

Panel Facilitator:
Bill Donelsonr FASP PS/Rtl Chair

Distinguished Panel:
Clark Dorman, USF/FLDOE
Dr. Lola Heverly, Osceola County Schools
Jim Maxwell, Polk County Schools
Dr. Mary Alice Myers, Volusia County Schools
Amelia Van Name Larson, Pasco County Schools
Dr. David Wheeler, USF/FLDOE

The facilitator and panel members in this upcoming forum have individual leadership expertise in the implementa-
tion of ProblemSolving/Rtl in both small and large school districts.

The purpose of this panel discussion is to provide school psychologists with the opportunity to have their burning
questions regarding PS/Rtl implementation issues answered by leaders in the field. Panel members have been
chosen for their expertise with English Language Learners ark] ptementary, and secondary academic, behav
ioral, and mental health issues. Participants will benefit from this session by either writing their questions on

anonymous question cards or by asking their questions openly via one or more microphones positioned throughout
the audience.

This open forum is provided to enhance efforts in Rtl consensus building, infrastructure development, and imple-
YSylGlrdAz2zyd Lyardakida FNRBY GKS RAAGAYyIdzZAaKSR LI ySt, vYs
will add to the discussion. As this forum focuses on successful implementation of Rtl in real school settings, the
panel intends to connect systems change theory with examples from schools that are currently facing this chal-
lenge. Advantages, limitations, and alternative approaches with regard to the execution of Rtl will be integrated
into the responses to the audience.

Discussion regarding consensus building will be framed in relation to the building of positive staff relationships,
which are critical elements of successful Rtl implementation. Ideas for increasisig ag participation at both
the district and school levels will be addressed. The pressures and benefits of organizational change and implica-
tions for leadership will also be addressed (Lunenburg & Ornstein, 2004).

(Continued on page 23)
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(Continued from page 22)

reduce resistance while building leadership team effectiveness. Change is viewed as an ongoing process focu

oped from experience at the national, state, and local levels. Explicit connections between research and practi
the execution of complex change in the schools will be provided to foster positive relationships and to promote
school success across relevant academic, behavioral, and mental health areas.

References

liefs: Implications from a local systemic change professional development progwamal of Science Teacher
Education 13 (2), 1011.30.

Lunenburg, F. C., & Ornstein, A. C. (20Bdlicational Administration: Concepts and Practfdés ed.). Belmont, CA:
Wadsworth Thomson Learning.

Visit the NASP Information Table at the Upcoming FASP Conference!
Bill Donelson, NASP Delegate

find out more about the upcoming NASP Convention in Philadelphia, PA (Febre2dyZ12), and check
out all of the new NASP resources!

Year in Review i1 Professional Development; By: Alberto Gamarra
Greetings Colleagues,

This has been a busy year for the Professional Development Committee that began last summer in
preparation for the Annual Conference in Miami. At that conference, the Executive Board charged the
committee with the development of a Needs Assessment Survey based on the revised NASP standards
and the Florida standards for school psychologists. The FASP Blueprint was adopted by the membership
at the annual meeting and served as the framework for the survey that was distributed to the membership.
Data collection took place over three months and initial results were compiled for the Summer Institute
board meeting. Bob Templeton graciously took on the charge of analyzing and interpreting the pages and
pages of information provided by the members. Bob and | will be presenting the results of the Needs
Assessment to the membership at the upcoming Annual Conference in Orlando. These results have
already been driving FASP professional development activities, as you witnessed with the successful
Summer Institute that featured George McCloskey and the PS/RTI Project. As | draw close to the end of
my term as Professional Development Chair, | feel that the Needs Assessment was a critical accomplish-
ment for FASP, one that should help us to meet your needs as professionals and to allow FASP to stay
relevant in providing services to the children and adolescents of Florida.

See you in Orlando.

Alberto Gamarra, Ph.D., NCSP
FASP Professional Development Chair

continuous school improvement rather than as a finite destination (Fetters, Czerniak, Fish, & Shawberry, 2002).

Dialogue regarding infrastructure development will naturally focus on resistance to systems change and strategies to

sed on

This roundtable session will provide participants with answers to more advanced Rtl implementation issues devel-

cein
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Come by the NASP Information Table at the upcoming FASP Conference to update your NASP membershig
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Cultural Diversity in the 21 Century
Elvira Medina -Pekofsky, NCSP
Cultural and Linguistic Diversity Committee Chair, FASP

During the past year | have had the honor of serving as the Committee Chair for the Cultural and Lingd
Diversity Committee. A dedicated group of committee members has collaborated in researching best practice
avail able resources to assist our membership in g
and their families. As we end the year, | would like to share some thoughts regarding cultural diversity®in the 2
century.

Cultural Diversity is defined as the cultural variety and differences that exist in the world, a society, or &
organi zati on. But cultural diversity is much mor
Cul tur al Organi zations (UNESCO), ACul tur al di vern

economic growth, but also as a means of leading a more fulfilling intellectual, emotional, moral and spiritual
|l i fed( UNESCO: Cul tur al Diversity).

The United Nations Educational, Scientific an
Diversity (UNESCO, 2001) is a powerfullyorded document that addresses critical issues faced by nations acrg
the world in light of the emergence of a global economy. How can universal human rights exist in a culturally
world? Article 3 (Cultural diversity as a factor in development) of the Universal Declaration on Cultural Diversi
states, ACultural diversity widens the range of ¢
stood not simply in terms of economic growth, but also as a means to achieve a more satisfactory intellectual,
emotional, mor al and spiritual exi stence. 0 Ar ti g
that fAThe defense of cultural diversity is an et/
a commitment to human rights and fundamental freedoms, in particular the rights of persons belonging to min
and those of indigenous peoples. o I n addition, /
diversity) affirms t hat AAl'l persons have there
work in the language of their choice, and particularly in their mother tongue; all persons are entitled to quality
education and training that fully respect their cultural identity; and all persons have the right to participate in th
cultural life of their choice and conduct their own cultural practices, subject to respect for human rights and
fundamental freedoms. 0

The United States of America embraces these principles, which are embedded in our Constitution. We have |
promoted the image of the United States as a fmel
forge one great American culture, with civil liberties and equality for all. Yet, when we look at our learner outc
and our educational data, other key questions arise: Are we really one American culture with equal opportunit
access to quality education for all our learners? Or are we a multicultural America in which diversity means in
ity in education and outcomes despite virlentioned policies and laws?

According to the most recent demographic statistics published in the 2011 Condition of EducatioB&port,
million students attended public schowl2009, out of which 55 percent were White; 15 percent were Black; 22
percent were Hispanic; 4 percent were Asian; slightly above one percent were Pacific Islanders, American Ind
Alaska Natives; and about 3 percent were identified as multiracial. Among that group of students, 21 percent
children agesiBL7 (or 11.2 million) spoke a language other than English at home, and 5 percent (or 2.7 million
spoke English with difficulty.

(Continued on page 25)
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(Continued from page 24)

In the State of Florida, student membership distribution by race and ethnicity for th@@18chool year was as
follows: EIAS Data Report Series 26112 D : Member ship in Floridads Pub|lic

Black, 22.97%

Hispanic, 28.03%

Native Haw aiian or
Other Pacific Islander,

0.11%
Am. Indian or P}Iagka
Native, 0.40%

Tw o or More Races,

. " 3.00%
White, 43.05% Asian, 2.46%

Among the represented racial/ethnic groups, the Hispanic/Latino population had the largest percentage of
ELL students (24.5%), followed by the Asian population with 15.7% (EIAS Data Report Serie3HD1English
Language Learners, May 2011).

When looking at soci@conomic levels, 19 percent oft6 17yearolds in the United States were in
families living in poverty. In 2009, White students at grade 12 scored 30 points higher in NAEP mathematics|than
Black students and 23 points higher than Hispanic students. Neither score gap was measurably different from the
corresponding score gaps in 2005 (The Condition of Education, 2011). Furthermore, the United States Public
Education System is projected to be responsible to educate approximately 53 million students in 2020, the majority
of which will be diverse learners, with an increasing number being English Language Learners. Are we prepared to
practice in such a diverse school system?

As indicated in UNESCOO6s Language and Multilijingu
language proficiency plays a critical role in the global economic development, the productive engagement in jnter-
cultural dialogue, the attainment of quality education for all children, the building of inclusive knowledge societies,
and the political will to apply the benefits of science and technology to sustainable development. It is estimated that
there are over 6,000 languages spoken around the world, with over 221 millionagbddahildren speaking lesser,
known or unwritten languages (Dutcher, 2004). Do we have in place rebeah programs and practices for our
culturally diverse, multilingual, and English Language Learners that truly expand their language proficiency and
educational opportunities by closing the achievement gap, ensuring their graduation, and opening the doors to highe
education and gainful employment? This is such a relevant issue for the global economy that UNESCO is actively
involved in developing policy advice, training teachers, developing textbooks and learning materials, and collecting
and disseminating good practices in bilingual and multilingual education and literacy across the world.

The promotion of cultural diversity, the "common humanity heritage” (UNESCO Universal Declaration on
Cultural Diversity, 2001), has become one of their central mandates. In the past few years, they have committed
resources to identifying factors that guarantee that all diverse children attending school succeed in learning, docu-
menting wellestablished principles and practices that guide effective instruction to achieve genuine success in life,
and investigating how school systems address the challenge of making quality education for all a reality.

(Continued on page 26)
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(Continued from page 25)

International experts in the cultural diversity education field concluded that:
* A quality education is one that satisfies basic learning needs and enriches the lives of learners and their overall
experience of living.
* Enhancing learning is more than increasing learning outcomes in different subjects. It is about growing up in a
pluralistic world and acquiring the capability]|and
cohabitation of multiple perspectives of religion, culture, language, and ideology.
* Learning to live together is not just a contingency goal for meeting the emergent political, social, and economic
situations in the world. It is indeed the translation of the natural dispositions of the young mind.

Defining Areas of Action: Enhancing Learningrom Accessto SuccesRe port of the Firs|t E
Paris, UNESCO (2007)

Thecurrent challenge is to provide rigorous and relevant educational opportunities to ensure that all children
are culturally rich, linguistically competent, socially sensitive, and educationally skilled to become actively engaged,

productive, and successful members of our societyy.
Well Are They Integrating into Society?0 Tomas R|. Ji
wave of mass immigration of newcomers from Latin America, Asia, and the Caribbean. He believes that these
i mmi grants are integrating Areasonably well 0 beclaus:

immigrants. Full integration, he states, takes more than one generation, with children of immigrants outperforming
their parents in educational attainment and language proficiency. Yet, he cautions that diverse immigrant groups

progress at different rates, with Latinos faring worse than Asians, Blacks, atigpamic White immigrant
groups, with outcome gaps persisting into the second, third, and higher generations. The reality is that the educa-
tional achievement gap between Hispanic and White students is not closing. According to recently released 2009
National Assessment of Educational Progress (NAEP) results, neither the Reading nor the Math gaps changed
significantly over time, at either 4th or 8th grade levels (Hemphill, Vanneman, & Rahman, 2011).

As suggested by UNESCO, in order to promote equitable outcomes for all culturally and linguistically
diverse students in the United States, we have to be actively engaged in relevant research to identify what results in
genuine success. Our®2dentury communities expect an educational system that effectively and efficiently
prepares all students for successful employment and personal growth. They expect our schools to change and to
provide increasingly rigorous content and cuttgdge technological training, as well as the experiences needed|for
all learners to become flexible, culturally sensitive, and linguistically proficient graduates who can successfully
engage in collaborative problem solving and creative production as part of culturally and linguistically diverse
teams (Learning for the 2LTentury: A Report and Mile Guide for 2Century Skills, Partnership for 2Century
Skills, 2010).

The Partnership for 21Century Skills, a group of private and public businesses and educational organiza-
tions formed in 2002, has proposed an educational framework to equip all students to be successful in the current
world of multitasking, multifaceted, technologlyriven jobs. They emphasize the teaching of core subjects and
learning skills, using technological tools and meaningful content within authentic contexts. In other words, teach
students information and communication skills, thinking and problem solving skills, and interpersonaland selt
directional skills, using the latest information and communication technologies, througloriehéxamples and
experiences in which they can apply what they arle |
and their financial, economic, business, and civic literacy.

(Continued on page 27)
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(Continued from page 26)

For poor diverse students, who may not be English proficient or have access to the latest technology
framework can result in either increased access to effective teaching that leads to successful higher educatiq
employment, or marked inequity and widening of outcome gaps. Benefits may not crystallize if the education
tems are unable to provide equal access in the poorest areas where these diverse learners reside or if the re
available but the school staff is not trained and ready to become 21st century educators. It has been noted tk
students are already learning these skills, but it is only those fortunate enough to attend highly effective scho
who encounter great teachers, being a matter of chance rather than the deliberate design of our school syste
(Rotherham & Willingham, 2009). In order for the United States to compete at the global level and to continu
have an influential hand in the global economy, we must provide equitable and effective education systems f
our students.

Rotherham and Willingham (2009) conclude that without improved curriculum, instruction, and assess
the emphasis on 21st century skills may result in sieom progress for a few while sacrificing letegm gains for
most diverse learners. They call for educators and policymakers to commit to:

* providing quality instructional programs that emphasize content knowledge intertwined with critical skills for
students

*shifting thinking and beliefs about teacher training and teaching practices
* developing new formative assessment practices that can accurately measure richer learning and more cor
tasks

They endorse solid teacher training to develop lesson plans that reflect high cognitive demands and &
classroom management practices to facilitate stucksmiered activities. The availability of coaching opportunitie
for teachers to learn standdrdsed lesson planning, differentiated instructional strategies, culturally responsive
practices, formative assessment techniques, and collaborativieadaid decision making processes is crucial to
ensure equitable opportunities for all diverse learners.

Culturally or linguistically diverse children, who are given equal access to learn civic, financial, and
business skills, will automatically increase their chance to obtain higher paying jobs that improve their socio
economic status, allowing them to become meaningfully involved citizens. The expectation that all learners
proficient bilingual or multilingual speakers in order to collaborate with workers from other nationalities shoulg
result in increased understanding of the challenges faced bgnulish speakers when learning English, as well g
provide increasing opportunities for cultural exchanges that lead to increasing acceptance and respect of div
cultures, lifestyles, and beliefs. The emphasis on learning in authentic situations, coupled with easier access
nology, should result in effective learning opportunities through meaningful differentiated instruction. Finally,
emphasis on engaging the learners in creative thinking and problem solving tasks provides a great opportuni
these students to practice and demonstrate higher ordeenrmal cognitive skills that may not have been observe
during traditional verbally mediated learning activities.

(Continued on page 28)
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(Continued from page 27)

In anticipation of these changes, the Bureau of Educator Recruitment, Development and Retention of|the
Florida Department of Education released an Educator Accomplished Practices Guidepfofdsdonals titled,
Competencies for Teachers of the Twehixst Century (2007). This guide delineates key indicators and provides
specific examples of 21st century teaching practices. The expectation is that each teacher will utilize teaching tech-
niques and practices that will build higher order thinking skills and will present students with opportunities to dem-
onstrate their ability to think creatively, assessing student learning formatively. Regarding diversity, the expegtation
is that the teacher fiestablishes a comfortable envi
demonstrate knowledge and awareness of varied cultures and linguistic backgrounds. The teacher creates a climat
of openness, inquiry, and support by practicing strategies such as acceptance, tolerance, resolution, and
medi ati éepno (pp. 4

A recent Education Information and Accountability Services Data Report on teacher demographics in|Flor-
ida public schools for the 2032011 school year indicates that close to 72% of the teachers are White, with 13%
Black, 13% Hispanic, and the remaining 2% listed as Asian, American Indian, Pacific Islander, and Multiracial.
When comparing the percentage of diverse students to the percentage of diverse teachers, it is clear that there is a
gap between minority students and minority teachers, with only two districts reporting a higher percentage of minor-
ity teachers than white teachers. The implications are clear, if the number of diverse students increases while the
number of minority teachers remains low, the available teaching force must become increasingly proficient in cultur-
ally responsive teaching and assessment practices. Are you prepared to do the same in your school psychology
practice? How do you prepare for cultural diversity and school reform in theefury?

Our national and state associations have been preparing for the 21st century. They revised professional standards f
training, credentialing, and practidettp://www.nasponline.org/standards/2010standards)agpllished research
findings and best practice resourdgstp://www.nasponline.org/profdevel/cpdmodules/bpfive.ysand offered
training opportunitieghttp://www.nasponline.org/profdevel/index.aypA quick visit to their websites always
results in new learning and interesting debates among colleagues.

Have you kept up with the changes? When was the last time that you checked professional resources on Cultural
Diversity? When you are ready, here are some | ijnks
http://www.nasponline.org/resources/culturalcompetence/index.aspx
http://www.fasp.org/FASP_Standing_Committees/Cultural_and_Linguistic_Diversity.html
*Are you familiar with NASPG6 s Cultural Competence gc
(http://www.nasponline.org/resources/culturalcompetence/missiof.aspx

* Have you taken the Cultural Competency Sedessment Checklist?
(http://www.nasponline.org/resources/culturalcompetence/checklist.aspx

* Do you know about cultural styles?
(http://www.nasponline.org/publications/cg/mocg387CulturalStyles)aspx

* What are the best nafiscriminatory, culturally appropriate assessment and consultation practices?
(http://www.nasponline.org/resources/culturalcompetence/cultcomppractide.aspx

* Are there culturally appropriate crisis responses?
(http://www.nasponline.org/resources/principals/cultcompgrisis

* Do you know how to communicate effectively with diverse families?
(http://www.nasponline.org/publications/cg/mocg368commmatters.aspx

(Continued on page 29)
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* Are you aware of the critical need for Culturally and Linguistically Diverse School Psychologists?
(http://www.nasponline.org/about_nasp/positionpapers/CLD_School_Psych

* Do you possess the cultural competence to support LGBTQ Youth?
(http://www.fasp.org/FASP_Standing_Committees/Cultural_and_Linguistic_Diversity.html

Our professional future depends on our ability to embrate&itury mental health and educational prac-
tices that promote effective problem solving and critical thinking, acceptance of diversity and respect for differences,
collaborative conflict resolution, universal access to preventive services and mental health supports, and equitable
educational opportunities for all children. We invite you to become a Culturally Competent School Psychologist,
engaged in the promotion of cultural diversity, the "common humanity heritage."
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Executive Functions: A General Overview
The term Executive Functions refers to a diverse group of cognitive processes that act in a coordinated way to d

perception, emotion, thought and action. While the m

brain, studies of brain functioning suggest that executive functions are not a unitary trait, but a set of multiple cqupitive

irect
ai ns

ties that act in a coordinated way. Executive fumzedt i ons

strategic, selfegulated, goatlirected behavior. As a collection of directive processes, Executive Functions cue thethee of
cognitive capacities including reasoning, language, visual and spatial, and memory capacities. Executive Functiongdre
with, but are not necessarily limited to, cueing and directing of all of the following:

T Inhibiting reflexive, impulsive responding

I Stopping, or interrupting, and returning to, an ongoing activity

9 Directing and focusing attentional processes, screening out interference and distractions, and sustaining attention

I Cueing the initiation of effort and judgments about the amount of effort required to complete a task, and the sustaini
sufficient amount of effort to effectively complete the task

o]
nvolv

ng of a

I Demonstrating flexibility to consider the need for changes and the capacity for shifting of cognitive resources to focus on

new demands or to respond to new conditions or new information

f Directing the efficient use of, and alternation between
pictured and when to concentrate on the details, and when
Monitoring and regulating speed of information processing; finding the right combination of speed and accuracy for pptimal

performance of an activity

Monitoring and correcting task performance for accuracy and efficiency

Overseeing the selection of vermainverbal and abstracbncrete information processing mechanisms
Directing motor output, altering performance based on feedback

Directing the efficient use of fluid reasoning resources

Directing the use of working memory resour¢ebat is, directing the ability to hold and mentally manipulate information
Directing the efficient and fluent production of language when highly specific production demands are made

Directing the integration of multiple abilities to produce oral or written responses or products that reflect the lgaal-of
ity of the component abilities involved

Directing the efficient placement of information in letegm storage

Directing the retrieval of information from lortgrm storage

Regulating social behavior

Regulating emotional control

Enabling seHobservation and sednalysis

Making use of hindsight and foresight in the direction of current processing

Enabling the capacity to Atake the perspective of gt
at a given point in time
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In this frame of reference, executive functions are only directive processes; they give commands to engage. Executive

functions are not the mental processes we use to perceive, feel, think and act, but rather are the processes thatttlieect o

rc

engagement and use of the mental processes that we use to perceive, feel, think and act. Because these processes are distinct

from cognitive abilities, but interact with them in a way that results in efficient and effective performance and praditfction,
culties with executive functioning may explain why many bright child@reiith strong cognitive capaciti&smay fail to consis-

tently demonstrate their knowledge or have difficulty following rules for behavior or regulating their emotions, evenrtaoug
may be able to explain the rules or expectations for appropriate behaviors and emotional responses. Continud on

Jh
page
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It is helpful to think of executive functions as a set of independent but coordinated processes rather than a single trait.
There is no guarantee that if one executive capacity isdeektloped, all of them will be wetleveloped. Any person can have
strengths and/or weaknesses in any one or more of the different executive functions at any given point in time. Assessment
requires a multidimensional approach to identify the specific constellation of executive function strengths and weaknesses fo
any given child or adult.

A comprehensive model of executive functions involves multiple levels of executive cueing of perceiving, feeling,
thinking, and acting. At the lowest level, cues are provided fore®éilfation, that is, giving the command to wake up and
engage a state of <consci o-RegolaienexecutivOfanctiens areviavkheed in asicsafiros o n 6 s
of our perceptions, emotions, thoughts, and behaviors. While there is not yet consensus relative to the specific elfmber of s
regulation executive functions, we propose 31 distinctregjfilation capacities: perceive, energize, initiate, focus/sebeci,-
late, inhibit, gauge, sustain, interrupt/stop, shift, flexible, anticipate, plan, organize, generate, associate, anpimeg, com
evaluate, choose/decide, balance, hold, manipulate, store, retrieve, pace, sense time, estimate time, sequence, &ecute, moni
and correct.

Additional levels of executive control involve S&kalization and Selbetermination. These executive functions
direct a personb6s engagement with activities relateada to ¢
personbdés behavior affects ot her s, tera plahstdaemotvateand dnivg behavipre r s o n
Beyond these levels of satbntrol, an individual can engage in directive processes that attempt to engage the self ie an activ
exploration of seHgeneration questions (Why do | do the things | do? What really motivates my choicegufade® What is
the meaning of life?), and possibly a transcending of the self to explore realms bey@mhsstion to contemplation of the
meaning of all existence and an ultimate source of consciousness-$€taimegration).

Most clinical work in school settings with children focuses on dealing with Self Regulation aspects of executive
control. As children enter adolescence, Self Regulation issues remain an important focus, but Self Determination atid Self Re
zation issues begin to play a more prominent role in development. Self Generation argklflansgration issues, if they
emerge at all, tend to be addressed later in adulthood.

Domains of Functioning
It is important to realize that executive control can vary greatly depending on the domain of functioning that is being
cued and directed by executive functions. A person can have strengths or weaknesses in regulation of any one or more of the
four domains operception, emotion, thoughtr action. For example, a person can have effective control of perceptions,
emotions, and thoughts, but not be able to effectively use one of more executive functions in attempts to cue andrmlirect acti
Another person might find it difficult to control emotions as well as actions but have little or no difficulty regulatiegipar
and thoughts. The effectiveness of executive functions also can vary greatly within each of these four domains. Foaexample
person might have wetleveloped direction of gross motor capacities when playing sports but not fine motor capacities when
holding a pencil and attempting to print letters and words. In the domain of thought, a person might be much bettgttet cuein
use of reasoning with language than cueing the use of reasoning with nonverbal visual materials. In the domain of emotion, a
person might have much greater control over the expression of joy or disgust than the expression of anger or sadness.

Arenas of Involvement for Executive Functions

In addition to the domains of functioning, executive function capacities can vary in effectiveness depending on the
context in which they are being used. We call these varied contexts Arenas of Involvement and propose four distinct arenas
within which the use of executive function capacities can vary greatly:

* Intrapersonal Arenai this is the arena where salfvareness and seaibntrol directive processes are turned inward; these
enable the ability to control oneb6s own perceptions,
discipline; they are involved in avoiding addictions and otherdesfructive habits and behavior patterns, setting and
maintaining personal goals and regulating purposeful behavior.

(Continued on page 32)
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*Interpersonal Arenai this is the arena in which executive functions govern perception, emotion, cognition, and action in| so-
cial interactions; where se#fwareness and satbntrol directive processes are turned outward towards other human beings; they
are involved in controlling oneds actions in relatminbn| to
that enables a person to understand, infer, and predict the motivations, needs, and desires of others, and in vbeighing the
fits of cooperative behavior over sakrving behavior.

*Environment Arenai this is the arena in which executive functions direct and monitor perception, emotion, thought, and ac-
tions in relation to both the naturalbccurring and the mamade physical world; these processes direct perception, emotion,
cognition, and action in relation to the environment and engagement of the environment, including behavior toward othef ani-
mals and living organisms and inanimate materials; interactions with machines and otmadeasievices; this arena includes
directing perceptions, emotions, thoughts and acti ohs| to
own actions towards, and in, the physical environment.

*Symbol System Arena this is the arena in which executive functions direct and monitor interactions with/manipulations of
humanmade symbol systems (reading, writing, mathematics, computer use); directing perception, emotion, cognition and action
involving culturally derived symbol systems; mediating learning and producing through interaction with information media such
as words, numbers, figures, di agrams, schemati cs, progran
this arena can be highly specific as in other arenas. For example, it is possible to experience executive functies witficult
directing written expression but not with directing reading for comprehension.

Executive functions difficulties for a given person may be evident in any or all of the arenas. It is possible to havye
executive functions problems in only one of the arenas and be able to direct perception, cognition, emotion, and noot®r functi
very effectively in the other arenas. More often, however, persons with executive function difficulties demonstrate joroblems
two or more of the arenas. Control of domains of function can vary within Arenas of Involvement; a person might hdve difficu
ties with specific executive functions in directing emotions in the intrapersonal arena (difficulties in directing haelthey f
about themselves), but not in the interpersonal arena (no difficulties in directing feelings about others).

Development of Executive Functions
Seltfr egul ati on executive functions are developing from
Large developmental shifts are noticeable, especially around adolescence. Because Executive Functions are developmental in
nature, natural maturational delays and lags can be observedinttitiidually, all executive functions do not develop evenly
For any given individual, one executive function can be more or less developed than any other executive function at any| given
point in time. Intefindividually, there is also great variation relative to chronological age. At the same age, diffexéatind
als will naturally vary considerably in their level of development of various executive functions. Cultural change Jjggints (e
educational transitions to Preschool, Kindergarten, 1st grade, junior high school, senior high school, college, gramluate scho
and workplace entry) can serve to highlight executive function developmental delays or significant deficiencies belsause, as t
environment requires greater use execution functions, individuals may not have developed yet those requisite leveilgeof execut
functions control that are being demanded. Executive Furbtiead clinical syndromes, such as ADHD, demonstrate clear
patterns of delayed developmental progression. Some researchers estimate developmental delays accompanying ADHD of
about 30% associated with various Executive Functions such as the capacity to cue inhibition of impulsive reactiongmodulatin
reactions, and focusing and sustaining attention.

Executive Functions and School

Although executive functions are used to guide cognitive processing involved in new learning, many new learning
situations are structured in ways that reduce the need for strong executive function involvement. In contrast toghe learnin
situation, demonstrating what has been learned usually requires significant involvement of executive functions to eat and dir
production. Because executive control is heavily involved in demonstrating learning, executive functions difficultigs usuall
mani fest as fAProducing Disabilitiesd much more so thapn AL

Internal Command versus External Demand
An important aspect of executive function engagement that is critical for understanding variations in everyflay use o
these capacities relates to the locus of intentionality for executive function involvement. The need for engagemetivef execu
functions can stem from a personds own i nter niraehnaldomsi rle s,
mand On the other hand, if summoned by sources outside of the person, executive functions can be engagexté¢nnaligh

demand (Continued on page 33)
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Executive functions use that arises from internal command utilizes specific neural networks routed through portiomstad the fr

lobes as well as other specific areas of the brain. These networks are distinct from, but not necessarily indepemdentadf, th

networks of the frontal lobes and additional areas of the brain that must be activated when a person attempts to etigage execu
control in response to an external demand. Executive functions engagement by internal command is generally much easier to
achieve because it flows naturally from the persontwd& qwn

tions of external demand, however, requires much more mental effort and much greater capacitydotreklf

Many parents and teachers of children who demonstrate executive functions difficulties are often baffled by the seeming

paradox of the child who functions so effectively when engrossed in activities of their own choosing, yet who seems woefully

inept when requested to perform the simplest of household chores or classroom assignments. Parents and teachers who view

these disparities often cannot help but think i &aenverenth e

sham to avoid the hard work and effort that is being required of them. In actuality, most of these observed inadequacies are

matter of conscious choice, but instead are the result of undeveloped, underutilized, or ineffectively engaged exetutise func

Executive Functions are not Synonymous with Traditional Conceptions of Intelligence

The extent to which executive functions can be con|s
of intelligence that is being offered. Extremely broad definitions of intelligence include executive functions alongtafibyt
everything else that constitutes efficient thought and action. Narrower definitions of intelligence often allude tcetit®ionc
executive functions, but subsume it under the heading of preddérimg. In fact, most of the research in cognitive psychology
that deals with executive control processes refers to these mental functions under the heading e$pinabteamd reasoning.
Regardless of the definition of intelligence (with the exception of the concept of emotional intelligence), the roletivleexecu
functions in cueing and directing emotional processes is often overlooked.

Unlike theoretical definitions of intelligence, however, operational definitions of intelligence that are used to develop

assessments of the psychological construct of intelligence usually do not include the use of executive functions asoa-distinc

ch

tent domain and do not attempt to assess the role of executive functions per se as a part of test performance everutiveugh exe
functions are often involved in many ways in the performance of the tasks that are used to assess intelligence. The manner i
which most tests are constructed (explicit directions, teaching items, examiner cueing of attention and performance), however

usually reduces the impact of the examineebds executni ve

with the reduction in executive functions demands in many tests, intelligence test scores sometimes do not accurately reflect

fu

childbés capacity for the use of executive functions. As

* Correlations between most of the fApuresto executive |f

low (.206s, and .3006s; i.e., a 4% to 9% overlap betsween

especially true when a concerted effort has been made to minimize the overlap between the two types of measures.

* I n cognitive neuropsychologi cal parl ance, execut veve |f
abilities that are typically assessed on intelligence tests, such as reasoning with verbal information or reasoningrkih nony
visual material. This means that it is possible to identify individuals who are strong in executive functions, but vesakingre

un
m

un

in a particular area, and vice versa (some individuals have relatively weak reasoning capacity but have strong exémuts/e func

related to cueing and directing the little reasoning capacity that is available, while other individuals have relatigalyaston-
ing capacity but relatively weak executive functions related to cueing and directing that reasoning capacity).

* The distinction between executive functions that direct mental processes and the mental processes such as reasoning, |visual
perception and discrimination, language, memory, attention, and motor acts that are being directed by executive functions, is
critical for a c¢clear understanding of the broader ofthectur e

directive nature of executive functions can add considerable explanatory power to the clinical picture of a child wigraledrni

or fAperformingod difficulties who appears to have aduumber

the desired academic outcomes.

The relationship of reasoning and executive functions is an area of great debate. Some researchers espouse the idea th
reasoning and executive functions are the same cognitive capacity. Others view executive functions as separate frgm regsonin
We hold the latter belief, primarily based on empirical evidence of performance on measures that primarily assess biiasoning a

ties and measures that primarily assess executive function control of reasoning abilities. Many individuals can gfézetively
form specific reasoning tasks that do not require a great deal of executive function control to complete, but are amglé¢eto c
simple reasoning tasks that do require a great deal of executive function control to complete. (Continuedipn page 3
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Executive Functions and Language Processing

A related topic of much debate is the role of language in executive functions and other mental capacities such as work-
ing memory. Some researchers, philosophers, and clinicians believe that language plays a central role in all asgeutt- of the
opment and use of executive functions and working memory, implying or specifically stating that executive functions and work-
ing memory processes are not even possible without the generation and manipulation of internal langtelge (€glers ar-
gue that language is not central to all aspects of executive functions or working memory and that only certain asgects of hig
levels of consciousness are likely to be constrained by language.

Readers should keep in mind, however, that the argument against the idea that language is central to the development
and use of executive function and working memory processes is not a denial of the role that language can play in ¢fie control
selfr egul ati on processes. Many clinicatt ad kpr @ a-driveh exedytaieaa ed e 1
functions control can be in modifying executive function cueing and directing of perceptions, emotions, thoughts and actions.
Ross Greeneb6s work with explosive children eff e@tpliessienl y us
and problerrsolving. A therapeutic format with setilk playing a central role has been used by Jeffrey Schwartz to effgctivel
treat obsessive o mpul si ve di sorder. Reuven Feuersteinb6s mediated
processes and how to think about thinking. Language is an effective cognitive tool that capteldo improve the use of
deficient or delayed executive functions. Indeed, it would seem that language is the most effective tool we have for re
programming our own brains and minds. The fact that language can be used in this way, however, does not mean that language
the basis for all effective executive functions use or that executive functions use at any of the levels cannot be sacdedsu
fully without language processes being engaged.

Executive Functions and Diagnostic Categories

While it would seem practical to have a specific diagnostic category with a name such as Executive Dysfunction or the
like, the diagnostic puzzle related to executive functions cannot be put together quite that simply. In terms of existing cl
diagnostic categories, the connection between AD/HD and executive function difficulties is probably the most obvidis. The
agnostic and Statistical Manual for Mental Disorders, Fourth Edition, Text ReBiSM-IV -TR; American Psychiatric Asso-
ciation, 2000) definition of AD/HD includes reference to difficulties with inhibition, modulation, and attention. Althadigh i
viduals accurately diagnosed with AD/HD demonstrate difficulties with inhibiting and modulating perceptions, emotions,
thoughts and/or actions as well as focusing and sustaining attention, many of these individuals also demonstrate other self
regulation executive functions difficulties.

The obvious connection between AD/HD and executive functions difficulties has led some professionals to think of
all individuals with executive functions difficulties as having AD/HD. This is clearly not the case. Rather, the ADHBdiagn
encompasses a core set of setfulation difficulties common to all individuals accurately diagnosed with AD/HD (the self
regulation executive functions of inhibit, modulate, focus, and sustain) along with additional executive functionsediffiatilti
vary greatly from person to person. This is one of the reasons why professional consensus on all aspects of AD/HRrs been,
remains, difficult to achieve. There are many individuals, however, who do not have problems with cueing inhibitionar modul
tion or with focusing and sustaining attention, but who have many difficulties with the use of other executive functions, and
therefore do not meet the diagnostic criteria for AD/HD.

Terms such asxecutive dysfuncticenddysexecutive syndronaee sometimes used to refer to individuals with ex-
ecutive functions difficulties, though these terms currently do not relate to any specific diagnostic schema that igregdely a
upon. For example, there is no DSM-TR diagnostic category of Executive Dysfunction or Dysexecutive Function Syndrome,
and at this point in time (2010) such a diagnostic category has not been listed as being considered for inclusion éditios next
of the DSM.

Although there could be some merit in the development of a separate diagnostic category or educational classification
for executive functions difficulties, the greatest challenge to such an approach is the fact that the diagnostic ot iitirof
cal conditions encompass difficulties with the use of one or more executive functions. In many ways, thé-DSKan be
thoughtofas®@ ehavi oral wuser6s guide to all t hdtisourdopimignghattsimayt can
including a new diagnostic category for executive functions difficulties in future revisions of the DSM will not sufficiently
address the central role that executive functions difficulties play in most of the existing DSM diagnostic categories.

(Continued on page 35)
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The new edition of the DSM, therefore, would have greater clinical utility if it were to incorporate a new axis that could be
used to identify specific executive functions difficulties experienced by an individual along with the various clinicagaiagn
that might be assigned. Following this line of reasoning, the pervasiveness of executive functions difficulties of ane type|o
another associated with most of the mental disorders experienced by children and adults makes clear the need to essefully ass
the nature of the executive functions difficulties of these children and adults so that appropriate interventions cifielole iden
and implemented (In DSM parlance, a new Axis would be required to identify the level and degree of executive functions diffi-
culties being experienced by the person in order to formulate an appropriate course of intervention).

Assessment of Executive Functions

Although assessment of executive functions is not yet a standard part of all psychoeducational assessments, a humber
of instruments have been developed over the last decade to assess the executive functions of children. We observed that almos
all of these measures are standardized, sreferenced individualhadministered tests that share a common set of limiting char-
acteristics: 1) they utilize only a formal direct approach to data collection from a single stheceghild; 2) they focussaess-
ment on executive functions direction of information processing capacities only within the domains of perception, camgghition,
action; and 3) they focus only on directing the use of information processing capacities in relation to functioningribdhe sy
system arena.

To correct for this narrow focus, the recommended approach to the assessment of executive functions is a multidimen-
sional, multimethod one involving both formal and informal techniques applied both directly with the child and indirlctly wit
parents, teachers and others who know the child well. These techniques included, but are not limited to:

Direct Observation

Standardized, individualkgdministered normneferenced tests

Qualitative processriented observation of cognitive processes during task performance

Behavior Ratings

Parent and Teacher Ratings of Child

Adolescent and Adult SeRating Scales

Behavior Observations

Clinical Interviews

Anecdotal Records

Case History

Issues Related to Intervention
The ultimate goal of any intervention designed to address executive functions difficulties should be to increase the
chil dbés capacity fregulatian.nintervemian efforys dapénd anan uadbrstandimg fof three key concepts
1) Executive functions difficulties are associated with-gpbmal brain function.
2) Brain function can be altered through intervention.
3) Interventions can activate the use of intact brain structures.

When attempting to develop an intervention plan for a child with executive functions difficulties, the following general guid
line should help to increase the likelihood of successful implementation:
1. Provide the child with as rich an fAexecutive functions
functions by adults and others is critical for development.
2. Initially adopt the position that the executive function difficulties are the result of nonconscious disuse of existitigeexecu
functions that can be activated through intervention efforts.
3. Focus on making the child aware of the executive functions needed to achieve desired behavior goals and on teaching the
child how and when to activate the needed executive functions with the ultimate goal being internalization ef the seli
regulation routines needed for effective functioning.
4. Develop and apply, as needed, interventions involving external control. Monitor the use of these interventions closely to
determine when to begin the gradual or complete withdrawal of external control so that internal control can be engaged and
demonstrated.
5. Maintain and model attitudes of hope, perseverance, and patience with intervention efforts.
6. Maintain, and foster in others, reasonable expectations for behavior change and sensible and reasonable consequences for
unacceptable behavior.
(Continued on page 36)
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A review of the general intervention literature suggests that strategies designed to address executive functions d
ties can be grouped according to an internally directed versus externally managed control dimension and include the follg

Intervention strategies for developing internal control.
Increasing Awareness
Modeling Appropriate Use of Executive Functions
Teaching Specific Executive Functions as Skills Routines
Using Verbal Mediation
Using Verbal or Nonverbal Labeling
Teaching the Use of Internal Feedback
Establishing SelAdministered Rewards

Intervention strategies for maintaining external control.
Pharmacological treatment
Structuring the Environment
Structuring Time
Externalizing Cues for Effective Processing
Providing Feedback
Providing Rewards
Aligning External Demands with Internal Desires

Although there is a lack of evidenbased literature available specifically addressing executive function intervention
per se, there exists a wealth of data from various professional fields related to effective interventions for dealiiidresth ch
exhibiting executive function difficulties. Of particular note for increasing internal self regulation are a wide varisgyeh-
tion techniques based on the core principles of Cognitive Behavior Therapy. The literature base on the use of behavior n
ment with children diagnosed with AD/HD is perhaps the best example of the efficacy of the use of external control firate
managing executive function difficulties. Peg Dawson and Richard Guare have published a second edition of their workh
entitledExecutive skills in children and adolescents: A practical guide to assessment and inter@2@i@)n This was the first
intervention volume that specifically addressed executive functions difficulties as a class of unique mental functideing. prg
Dawson and Guare have also published a guide for parents e@titkd but Scattere®009) and Coopekahn and Dietzel
have published a parent guide entitlede, Lost and Unpreparg@008). Interest in classroom applications of the concept of
executive functions is growing quickly; two recent publications in this areaExecutive Function in the Classrod@010) by
Christopher Kaufman andromoting Executive Function in the Classro(#010) by Lynn Meltzer. The ideas included in this
handout are discussed in further detail in the book Assessment and Intervention for Executive Function Difficulties (2009
McCloskey, Perkins & VanDivner. Readers interested in the more technical and theoretical aspects of this topic may wis
examine EIl khonon GadHe tdveExkegulive Braira ¢rontaklLioktes in d Cardplex W@0D9).
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